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ABSTRACT

Field Based Training of Teachers of
Early Chidlhood and Severely Handicapped Project

This project addressed the need for training of quality

personnel to teach early childhood handicapped (ECH) and severely

handicapped (SH) children. Forty teachers were trained, 23 SH and
17 ECH. An extensive innovative field-based program was

established, with two components: (a) an early childhood special

education component, which complemented an existing Masters degree

program; and (b) a severely handicapped component, which

complemented an existing credentials and Masters degree programs at

California State University, Northridge (CSUN).

The field-based program provided a full year of supervised
practicum. The students were video-taped as they interacted with

children in instructional contexts. The video-taping was used as a

means (a) to provide coaching and feedback to students, (b) to

establish self-monitoring skills by students to promote their

professional development and attainment of competenciest and (c) to

evaluate the extent to which students attained competence in each

competency area.

The evaluation design provides for objective quantifiable

measures of the program's effectiveness in preparing quality

personnel. Data was gathered to evaluate (a) competencies attained

by students, (b) students', graduates', and employers' opinions of

program effectiveness, (c) efficiency and effectiveness of the use

of video-tapes, and (d) impact on handicapped children, in terms of

the numbers and types of positions program graduates assume. The

evaluation component also assessed the impact of the program on

students, other programs in the community, and other programs

within CSUN. Evaluation data indicate that the project was highly

successful in preparing highly effective special education

teachers, all of whom, are employed and who serve an estimated

1,000 exceptional pupils per year.
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FINAL PEPCRT

FIELDHPASED TRAINiNV OF TEACHERS OF

EARLY CEILDHOCD AND SEVERELY HANDICAPPED

June 1, 1983 to December 31, 1986

The purpose of this project was to provide intensive training of teachers

in early childhood and severely handicapped classes who wish to meet State

required credentials in their professional area and/or to pursue Master Degree

programs offered at California State University, Northridge. To meet these

objectives, specific comcetencies related to these specialization areas were

outlined and measures of attainment criteria defined. A series of courses

designed to provide instruction in these areas were developed, submitted and

approved at the University level for inclusion in permanent curriculum

offerings of California State University, Northridge. These courses have been

taught, including advanced clinical practice s which feature videotaping of

the teachers of aspects of their program centering around the designated

ccmpetencies.

Evaluations were conducted of trainees' perceptions of the Project,

employers' ratings of trainees and assessment of the impact of the Project.

These data indicate the project was highly successful.

OVERALL SUMMARY OF MANZ PAa...vriltS

The Project activities accomplished in the period, June 1, 1983 to

December 31, 1986 are summarized below according to the three major objectives

of the grant. Each category is addressed in tents of its subcomponents. A

chronological chart by major objectives may be found on page 26.

Although the grant was awarded from June 1, 1986 through May 31, 1986, due

to late notification it wa not possible to recruit and begin training until

Spring semester 1984. Permission to use grant carry-over funds for a no cost

extension from June 1, 1986 through December 31, 1986 permitted the

fulfillment of the original proposal objectives of providing to the

greatestextent possible a full year of supervised practicum to the trainees.

1



CEJECTIVE I: TEE imvapPmrar AND D.I.T.--Lar\rrimaN OF TM FM-ID-BASED
P!CGRAM

The goals of this objective including the establisl-znent and utilization of

the advisory board and the recruitment, selection and participation of

students were all met, with the exception that 40 students were trained rather

than the 42 proposed. This occurred because two students who were recruited

could not enter the program due to illness and it was too late to recruit

replacements.

Component 1: Advisory Board

The members of the Advisory Board were selected to the greatest extent

possible to fulfill the roles and functions specified in the original

proposal. We were not successful in recruiting parents to become members of

the Advisory Board due to the large numbers who are in full-time employment,

or whose children reside in residential facilities in the community. However

ue were able to maintain contacts with parents of children in the Project

through cur trainees who explained project objectives, training procedures and

requested feedback. Members of the Advisory Board were in regular

commmication with the Project Director and Co- Director, throughout the

project thereby fulfilling their roles. Three meetings were held during the

course of the project (:arch 29, 1984, January 6, 1986 and a Final Dinner

meeting including participating sera principals on May 2, 1986). A meeting

was scheduled on January 17, 1985 but had to be cancelled (See Appendix A).

his reflects the change requested by the Project Directors to reduce formal

meetings to once a year since more frequent meetings would have necessitated

trainees to be released from classroom responsibilities and/or evening clesqes

at the Erniilersity. Informal contacts were maintained throughout the project

by virtue of studert enrollment in the serninars conducted by the project

Director and Co- Director. Students regularly gave feedback and made

suggestions.

The umbers of the Advisory Board for the entire period were:

Dr. Venetta Whitaker, Coordinator of Curriculum and Instruction,
Division of Special Education, Los Angeles Unified School
District.

Betty Hoff lender, Principal, McBride School, Los Angeles Unified
School District; formerly Coordinator of Severely Handicapped
Programs, Division of Special Education.

2



Jane Waterhouse, Principal, Pacific Blvd. School, Los Angeles Unified
School District; formerly Coordinator of Staff Development,
Division of Special Education.

Betty Brady, Professor, Department of Educational Psychology,
California State University, Northridge

Student Representatives for Year I were:

Tammy Zigler, Teacher of Multi handicapped students, Frames Blend
School, Los Angeles Unified School District, and Trainee in the
Project.

Lori Schram- McCabe, Teacher of Early Childhood Handicapped Students,
Lokrantz School, Lcs Angeles Unified School District, and Trainee
in the Project.

Susie Potter, TE,4cher of Early Childhood Handicapped Students, Perez
Special Education Center, Los Angeles Unified School District and
Trainee in the Project.

Student Representatives for Year 2:

Lori Loven, Teacher of Early Childhood Handicapped Students, Lokrantz
Elementary School, Los Angeles Unified School District.

Grant Shultz, Teacher of Early Childhood Handicamed Students,
Lokrantz Elementary School, Dos Angeles Unified School District.

Student Representatives for Year 3:

Lori Loven, Teacher of Early Childhood Eandicapped Students, Lokrantz
Elementary School, Los Angeles Unified School District.

Judith Shields, Teacher of Severely Handicapped Children, Oak Grove
School, La Canada Unified School District

Timothy Wegnan, Teacher of Severely Eandicamped Children, New School
for Child Development - Non-Public School.

Comconent 2: Student Recruitment and Selection

Recruitment was advanced by several means. Each fall, the Project

Director was put on the agenda for the Special Education Principal's meeting

in the Lcs Angeles Unified School District. The project goals were described

and the principals were requested to notify their teachers. The project

Co-Directors visited several schools individually and spoke at the faculty

meetings. BrochUres were distributed whenever possible (See Appendix B, Year

II Continuation Proposal and Progress Report; Appendix B, Year III

Continuation and Progress Report). Phone calls were made to Special Education

administrators of the La Canada Unified School District, Santa Monica School

District, Los Angeles Unified School District, Oxnard School District, Burbank

Unified School District and several of the non-public schools in the CSUN

service zone.

3
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Interviews were conducted with each careadaze and selections were made by

consultations with the Co-Di rectors.

FOrty students were recruited, interviewed, selected and participated in

the training; 23 in Severely Handicapoed and 17 in Early Childhood

Handicapped. A total of 6 students did not complete the entire year of

training due to family emergencies or illness and in one case because a school

to which sne was transferred did not permit videotaping. Ebur of these are

enrolled in classes Spring semester, 1987 at their own expense to Clete the

training.

CEJECFIVE II: ASSISTANCE TO TRALNEES TD IMPROVE INSTRLVTICUAL SKILLS

The goals of this objective which included the specification of

instructional competencies, the development and implementation of the

curriculum, the videotaping of student caTetencies, and the development of a

resource library for the students were all met.

Ccaconent 1: Determination of C-mcetencies

Outlines of the competencies as soecified in continuation proposals and

reports were expanded and refined (See Appendix D, Year II proposal and report

and Appendix C, year III proposal and report).

Cc:moment 2: Curriculum and Seminar Content

The course proposals necessary to implement the seminars and curriculum

were written, revised, submitted through the various hierarchies of University

Committees and approved for permanent inclusion in the curriculum ( Appendix

A, Continuation proposal and Year II report and Appenrlix D, Year III

Continuation proposal and report). The model developed proved so effective

and so positively regarded by the students that three additional courses using

the same format for Learning Handicapped, Deaf and Physically Handicapped have

been proposed and approved for inclusion in Department of Special Education,

CSON curriculum.

Comrment 3: Implementation of Courses

The courses were taught, student competencies verified and improved,

and the videotape procedure was developed and implemented and refined (See

Continuation proposals and Year II reports). Twelve seminars were held each

4
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semester in the early Childhood course and in the severely handicarred course

for six semesters, amounting to 72 seminars each and totaling 144. In

addition each trainee had a minimum of too individual planning and assessment

appointments each semester. Attainment of competencies were measured by class

assignments, by peer review and by instructor evaluation and trainee self

evaluation.

In the Spring semester of 1984, 38 field sites were visited by media

technicians 38 times and 82 taping sessions were completed. In the Fall

semester 1984, 49 field sites were visited and el taping sessions recorded.

In the Spring semester, 1985, 65 sites were visited and 91 tapings made. In

the Fall semester, 1985, 79 sites were visited and 124 tapings made. In the

Spring semester, 1986, 50 sites were visited and 83 tapings made. In the Fall

semester, 1986, 36 sites were visited and 38 tapings made. The total number

of site visits were 317, and 419 tapings were made during the duration of the

entire project. The number of tapings represent an average of 10 tapings per

student. The site visits were less frequent since often more than one trainee

taught at a given school.

Preliminary selection of several teaching tapes was made and a rough edit

was completed for training and dissemination purposes.

Component 4: Resource Library

The establishment of a resource and mate-ial library has been accomplished

(See Appendix B). Studlnts during the course of the project regularly checked

out and used these resources. These materials are also available and used by

other students in the SPED Credential Programs and Masters Programs at CSUN

and are of great value in assisting them to develop competencies important in

serving handicapped children.

cam: 7m III: EVALIATION OF PROJECT

Ctmocnent 1: Evaluation Metbcdoloov and Criteria

The original proposal ocntained a detailed evaluation plan which consisted

of several aspects reflecting different purposes. The major aspects of the

evaluation plan are outlined in the Evaluation Overview, Figure 1.



Figure 1

Evaluation Overview

Target Area Criteria Measures/Sources

effectiveness in
preparing quality
teachers

Effectiveness and
efficiency of use
of krogram resources

Impact on handi-
capped children

Impact on students
other programs in
University and
other institutions
in community

Amber of comoetencies
attained by students

Students' opinions of
effectiveness of program

Quality of training and
skill on each competency

EMmloyers' evaluation of
graduaces' competencies

Number of site visits
and videotapes made

Proportion of interim
objectives achieved by
students as a result
of videotapes and
conferences

Number of graduates
employed, types and
locations of pcsitions,
numbers of handicapped
children served

Perceptions of Advisory
Committee and students

6
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Competency Validation
sheet; Description and
Evalration of Videotape
Form

Questionnaire cam-
pleted by students

Follow-up question-
naire mailed to
graduates

Questionnaire mailed
to employers of
graduates

Practicum instructors
records

Videotape conference
and follow-rp form

Follow-up survey
of graduates

Advisory Committee
discussion; Questionnaire
completed by students



Comment 2. &marl/ of Data

Data have been collected on each of the target areas ottained in the

Evaluation. Overview.

a) Effectiveness in Prer 411A)itv Teachers

The number of comoetencie.. .Attainedty. students was evaluated in two ways.

The Competency Validation Sheet was used to monitor progress and to plan an

individualized program for each student This enabled each student to meet

all of the specified competencies over the course of two semesters in the

program. In addition, the "Description and Evaluation of Video-tapes" forms

completed by students were analyzed to ;dentify the competencies which were

documented on the videotapes. The number of students who documented each

competency is shown in Tables 1 and 2. Those competencies related to working

with parents, interpersonal relations and management of stress are not

included, as they were rarely shown on the tapes. In the ECH component, a

mean of 3.47 competencies was documented by each student with a range of 1 to

7 cmpetencies. In the SE component, students documented a mean of 3.73

competencies with a range o. 1 to 7.

There are several reasons why most students did not document all

competencies on tape: First, some students spent only one semester in

the program, or only one semester in each component, and although they worked

on each competency, did not have time to document each competency. Second,

most students entered the prog7arawith sane competencies already mastered and

they concentrated cn improving their skills in other competency areas. This

is esoecially evident in the documentation of competency #4 in the ECS

component ("devise appropriate early childhood developmental activities").

Most students entered with more background and training in Special Education

and so concentrated less on omretencies such as #2 (developing individualized

intervention programs) and #7 (task analysis).

Students' opinions of effectiveness of the program. The students'

comments from the open-ended portion of the questionaire are summarized in

Appendix C. Frequently listed benefits of videotaping were that it enabled

students to critique and improve their own teaching, and that it enabled them

to view their a,: classrooms and students, and to make observations which Illey

could not make themselves. A variety of =meats on how the use of videotapes

can be improved is included in Appendix C; these were ur,i to modify the

7
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program in subsequent semester-- Also included in Appendix C are student

comments on the major benefits ' the project as a whole. Frequently listed

benefits w2re that the project he4 1 students to improve their own teaching

skills and the opportunity to work with others. Students also listed various

ways the project could be *proved.

Graduates' retinas of quality of training and own skill on each

coucetencv. In the Spring 1987, after completion of the project, a Fhllow-up

Survey was mailed to each graduate. As part of the Fbllow-Up Sur% y,

graduates rated the quality of training provided by the project and their own

level of skill on each competency. Ten graduates of the ECE component and

seventeen graduates of the SH component returned this portion of the survey.

A3 shown in Tables 4 and 5, students in both competencies rated the quality of

training on all competencies above 4.0 (on a 5 point scale). Mean ratings of

"own skill" ranged from 3.80 to 4.52 for the DC H component and from 4.07 to

4.92 for the SH component.

8
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Table 1

amiber of Students in ECH Component who Commented Attainment of
Each Competency on Wdeotace

Coupetency
:umber of Percentage of
Students Students

1. Use and inter, et assessment 7 41.17
instruments and techniques.

2. Design and carry out individualized 5 29.41
intervention programs.

3. Design and organize appropriate 7 41.17
learning environments.

4. Devise appropriate early childhood 14 82.35
developmental activities.

5. Provide opportunities for choice, 11 64.71
problem solving and responsibility
for learning on the part of the young
child.

6. 64411 in teaching strategies, handling 10 58.82
techniques and developmental activities.

7. Perform task analysis and use it in 5 29.41
the learning environment.



Table 2

Number of Students in SEE Ca: anent who Dcarriente.d Attainment of
Each Cammtency on Wdeptace.

Competency
NUMSer of
Students

Percentage
Students

DEMNSIRK.mc ARM= '10:

1) Use and interpret assessment
instruments and tedanives.

12 46.15

2) Design and carry out individualized
intervention programs.

7 26.92

3) Evaluate and document student
objectives.

4 15.38

4) Conduct a behavioral analysis. 7 26.92

5) Plan and use aroropriate behavior
imenagement techniques and document
student progress.

12 46.15

6) Use systematic instruction technology
in implementation of targeted
objectives.

11 42.31

7) Design and organize appropriate
learning environments.

12 46.15

8) Integrate physical, occupational
and speech language therapy (oral
and nonoral) into classroom settings.

13 50.00

9) Develop functional skills including

social interaction, leisure, self help
and vocational.

19 73.08

10
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Table 3

Student Ratincs of the Value of Each Asoect of the Procram

Percentage of Students
*Mean Rating Who Selected As

ECH SEC Most Second Most
Valuable Valuable

1) Discussing videotapes 4.9 4.7
with course instructor.

2) Discussing viLeotapes 4.7 4.6
with other students.

3) Viewing videotapes 4.7 4.4
of other students.

4) Viewing your own 4.5 4.7
videotapes,

5) Access to resources
such as assessment and
curriculum materials
and research reports.

4.2 3.5

I

22.7% 14.3%

4.5% 33.3%

9.1% 33.3%

63.4% 14.3%

0.0t 0.0%

* Ratings on a scale of 1-5, with 1 = not at all valuable
and 5 = extremely valuable.

ECH - Early Childhood Handicapped Subcomponent
SS - Severely Handicapped Subcorrpcnent



Table 4

Mean Patinas of Quality of Training and Own Skill Level of Competencies by
at7entThrly Childhood Handicapped Subcomponent:

Ccapetency
Extent of
Training

Own
Skill

1) Use and interpret instruments and 4.08 3.80
techniques.

2) Design and carry out individualized 4.31 4.33
intervention programs.

3) Identify the family's needs as well as 4.45 4.03
the community's responses to the young
child and family including knowledge of
ccomunity resources.

4) Design and organize appropriate learning 4.70 4.50
environments.

5) Devise appropriate early childhood 4.18 4.10
developmental activities.

6) Provide opportunities for choice problem 4.27 4.17
solving and responsibility for learning
on the part of tha young child.

7) Skill in teaching strategies, handling 4.18 4.22
techniques and developmental activities
which capitalize on the strengths of the
handicapped child and minimize develop-
mental limitations.

8) Perform task analysis and use it in the 4.28 3.92
learning environment.

9) Assist parents to promote development 4.01 3.99
of the child.

10) Communicate with parents the IEP 4.42 4.52
process, confidentiality requirements,
due process procedures and their
responsibilities as advocates for
their children.

11) Personal qualities considered to be 4.37 4.37
conducive to effective functioning
in the teacher role.

* In a 1-5 scale with 1 = not important or not skilled
and 5 = very important or very skilled.

12
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Table 5

Mean Retinas of Quality cf Training and Own Skill Ls.vel
of Ca'retencies by Students in Severely Handicapped Subcomponent

COMPM'ENC/ Extent of
Training

Own
Skill

DEMalgrRATES ABILITY TO:

1) Use and interpret assessment

inEtruments and techniques.
4.51 4.28

2) Design and carry out individualized
intervention programs.

4.87 4.63

3) Evaluate and document student
objectives,

4) Conduct a behavioral analysis.

4.92

4.87

4.87

4.49

5) Plan and use appropriate behavior

management techniques and document
student progress.

4.40 4.74

6) Use systematic instruction technology
in implementation of targeted objectives.

4.20 4.54

7) Design and organize appropriate learning
environments.

4.79 4.68

8) Integrate physical, occupational and
speech language therapy (oral and nonoral)
into c1ascroan settings.

4.70 4.55

9) Develop functional skills including social
interaction, leisure, self help and
vocational.

4.62 4.92

10) Assist parents or surrogate caretakers
to promote student development.

4.18 4.18

11) Interact with professionals and other
personnel to achieve student and program
objectives.

4.86 4.76

12) Implement stress coping strategies. 4.36 4.07

* On a scale of 1-5, vith 1 = not important or not skilled
and 5 = very important or very skilled.

13
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Principals' retinas of graduates' proficiency. At the end of each

semester, a brief rating form was sent to each principal in the participating

schools. The principals were asked to rate each student whom they supervised

on each of the competency areas (the competencies were somewhat condensed to

make this a brief task for the principals). The principals were asked to

refrain fran identifying themselves, their schools or the students in their

replies. Each student was also asked to give his or her consent for the

ratings before the letters and rating forms were mailed to the principals.

The results of the principals' ratings are shown in Tables 6 and 7. The

mean ratings range fran 3.38 to 4.57 on a 1 to 5 scale, indicating that the

principals evaluated our graduates proficiency very highly. This is

especially significant in light of the fact that many of the graduates were

emergency credentialled teachers who had little or no training prior to their

participation in this project. She principals' comments, located in Appendix

were quite positive, referring to the training program as "outstanding" and

excellent".

The principals' ratings were somewhat higher for the Eal graduates than

for the SE graduates. This may be explained by several factors. The majority

of WE graduates were NA students who already had credentials and sane

experience. Most of the SE graduates were credential students who were

working on emergency or intern credentials with little or no prPparatiolL or

experience. Moreover, many of the SE graduates worked with the most severely

handicapped (referred to as "Developrentally Handicapped" by the school

district) who are mostly nonverbal, nonambulatcry and profoundly retarded. To

demonstrate competency working with these children is often a difficult task

for even ncre experienced teachers and this may be reflected in the

prinCipals' ratings.

14
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Table 6

Mean Principals' Patinas of ECE Pro-iect Graduates' Proficiency

COMPETENCY AREA MEAN RATING

1) Assessment (formal and informal) 4.05

2) Planning individualized intervention
programs.

4.48

3) Design and organization of the learning
environment.

4.38

4) Design of early childhood developmental
activities.

4.35

5) Performance and use of task analysis. 4.33

6) Carmunication and assistance to parents. 4.37

* On a scale of 1 to 5 with 1 = not at all proficient
and 5 = extremely proficient.



Table 7

Mean Princicals' Ratings of M Project Graduates' Proficiency

CamiDEIMICY AREA MEAN RATING

1) Assessment. 3.57

2) Planning integrated intervention. 3.57

3) Nonverbal and verbal language development. 3.38

4) Development of functional skills. 4.57

5) Integration of physical therapy and
occupational therapy into the classroom
setting.

4.00

6) Communication/assistance to parents. 3.86

7) Behavior Management. 3.71

* On a scale of 1 to 5 with 1 = not at all proficient
and 5 = extremely proficient.



b) Effectiveness and Efficiency of Use of Procram Resources

To monitor the effectiveness and efficiency of the use of videotaping, a

form was developed and used for each videotape. A sample of this form is

included in Appendix C. On the majority of the forms, recommendations for

follow-up were scecified and carried out.

An additional measure of efficiency was included in the Questionaire

completed by the students at the end of the Spring 1986 semester. As shown in

Table 8, the majority of the students (54%) reported owning a VCR, and many

(43%) were influenced by the project in their decision to purchase one. The

students reported viewing each tape a mean of 3.86 times outside of class,

with the greatest number viewed at school (92%) followed by the students'

homes (69%).

These data indicate that VCR equipment is widely available in public

schools and in the homes of our students, thus allowing ready access for the

review of tapes by the students. Informal impressions of both the instructors

and the students (as well as common sense) suggest that the videotapes are

used most effectively when they are viewed several times by the students

outside the class.
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Table 8

of Student Responses Regarding Ownership and Use of
Vi pe EEIETIER.

cuestionalre Item Student Responses

Percentage who own a VCR 54%

Project influenced decision to buy VCR 43%

Mean NUmber of times viewed each tape 3.86
outside class.

Percentage who viewed video-tapes:

At School

At Hane

At a Friends or Relatives Some

At the CSUN Library

92%

69%

23%

8%

Percentage who plan to continue videotaping 69%
after the Project has ended.



c) Impact on Eandicarped Children

To obtain accurate data on the numbers and characteristics of pupils

served by project graduates, a follow-up survey was mailed to the graduates in

Spring 1987, following completion of the project. A total of 40 surveys were

mailed and 27 were returned. Two additional students were interviewed by

telephone and data on another was obtained from a separate survey conducted in

class the sane semester. Therefore data are available on a total of 30 of the

40 project graduates.

The positions held by graduates are shown in Table 9, and the number; and

characteristics of pupils served by project graduates are summarized in Table

10. The graduates are divided into three groups: those who participated in

the BCH component, those who participated in the SH component and the who

participated in both ccaponents (one semester each).

As shown in Table 9, all of the graduates reported being employed in

Special Education positions. -143st (23 or 76.7 %) are employed as teachers in

self-contained classrooms.

The graduates who returned the surveys serve a total of 722 pupils this

school year alone. As data are available on only 30 or 75% of the graduates,

it may be projected that our graduates actually serve closer to 950 pupils per

year.

The grade levels served by project graduates are shown in Table 10. The

majority of graduates serving children at the infant and preschool levels were

in the ECH component for at least one semester. Most graduates of the SH

cmpcnent serve students at the Junior and Senior High levels.

All graduates reported serving a variety of handicaps, with the largest

number (20) serving multiply handicapped pupils.

A11 graduates report serving pupils who are numbers of minority groups.

An equal number (28 or 93%) report serving both Caucasian and ilispanic Pupils.



Table 9

Positions Bald la Graduates

Position Number of Graduates
ECEI Sa Both Total

Teacher, Self-Contained Classroom 5 15 3 23

Teacher, Departmentalized 0 1 0 1

Adapted PE Teacher 1 0 3 4

Resource Specialist Teacher 0 1 0 1

Teacher P-ide 1 0 0 1

Total 7 16 6 30

20
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#

1.hle 10

ambers and Characteristics of Pupils Served L. Graduates

Pupil Characteristics

Component(s) of Graduates

ECH SH rnth Tbtal
(n=7) (n=17) (n=6) (n=30)

NUrober of Pupils Served 108 279 335 722

Mean 15.42 16.41 55.80 24.07

Range 8-45 6-40 6-109 6-109

Grade Level

Infant - Preschool 5 1 4 10

Elementary 3 6 6 15

Junior High 1 8 2 11

Senior High 1 11 1 13

Post-Sec/Adult 0 3 0 3

* Ekceptionalities

Noncategorical 3 1 3 7

Autistic 2 6 5 13

NUltiply Handicapped 4 13 3 20

Visually Handicapped 1 4 2 7

TXR -' 5 5 3 13

Ea/LD 2 5 3 10

Speech/Language 2 3 3 8

CH 1 6 3 10

SID 0 2 0 2
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Table 10 (as.....tinued)

Component(s) of Graduates

Pupil Character!stics BCE SE Both Total
(n=7) (n=17) (n=6) (n=30)

* Ethnicities

White 6 16 6 28

Black 2 10 5 17

Hispanic 6 16 6 28

Asian 3 10 3 16

Native American 1 2 2 5

* Data reflect numbers of graduates who serve each
exceptionality and ethnicity; not numbers of pupils.



d) Im=act on Students, Other Prccrams in University and Other

Institutions in Carmunitv.

Several ways the program affected students were assessed through the

questionnaire included in Appendix E. The results are shown in Table 11,

which indicates that the program provided important incentives for students to

pursue their professional development. The data are also significant in that

seven of the forty students (17.5%) are members of minority groups.

In the follow-up survey conducted after completion of the project, the

graduates were asked whether they had completed their Credentials or Masters

degrees. Twelve graduates reported ho7ing completed their credentials and

eight reported having catpleted their Master's degrees. It is not surprising

that many project graduates had not yet completed their degrees or

credentials, as all were part-time students taking only 3 - 6 units per

semester while teaching full-time.

Table 11

Imract of the Program on Students: Percentage of Students Affected

SqAYS PRCGAM
AFFECTED STUDS

1) The project provided financial assistance
needed to begin a credential program.

2) The project provided financial assistance
needed to begin a Master's program.

3) The financial assistance provided by the
project was an incentive to begin a
credential program.

4) The financial assistance provided by the
project was an incentive to begin a
Master's degree.

5) The opportunity for professional
improvement provided by the project
was an incentive to begin a credential
program.

6) The opportunity !!or professional

Improvement providedby the project
was an incentive to begin a Master's
program.

Percentage of Students
DOB

Suboarconent
SH

Subcanoonet

60% 50%

40% 0%

40% 38%

40% 25%

40% 50%

40% 25%



She Advisory Committee, which was composed of school district

administrators, students in the project, and parents of handicapped children,

felt that the project was very beneficial in terms of improving the

competencies of students. Moreover, they felt that a major benefit was

improved self-confidence which resulted from increased competency as well as

fran the support received for classmates and the instructors in class.

She project has affected other programs in the Department of Special

Education. Advanced Clinical Practicum courses using videotapes for

supervision are now required in all options of the M.A. Degree in Special

Education. This mode of supervison has been adopted also for the Special

Education Intern Credential Program co-sponsored by Los Angeles Unified School

District (LAUSD). The model has also been adopted for inservice education by

some schools within TAUSD.

OBJECTIVE IV: rassrilmasal ACTIVITIES

In the continuation proposal, Year 3 of the project, several training

utilization plans were outlined. We have identified these plans as Objective

IV.

One group of plans involved dissemination of the project. This was

accomplished by presentations at local, state, and national conferencea, to

districts and et the university.

She following presentations were made (See Appendix D):

"Effective Models of Teaching Severely Handicapped Children."
Presented by Dr. Ann Bisno. CSUN School of Education,
bat's Right With Education - A Conference, May 4, 1985.
CSU, Northridge.

"Individualizing and Updating Competencies in Training Teachers
to Work with Severely Handicapped Pupils." Presented by
Dr. Ann Bisno. She First Conference on Ekcellence in Education
of Individuals Who Are Exceptional, Seattle University. October, 1985.

"Teacher Competency Development Shrough the Use of Videotapes."
Presented by Dr. Ann Bisno and Dr. Claire Cavallaro.
Eighth Annual Conference Teacher Education Division, Council for
Exceptional Children, November 14-16, 1985, Alexandria, Virginia.

"Helping Teachers Achieve State-of-the-Art Competencies."
Presented by Dr. Ann Bisno. 12th Annual TASH Conference
Families and Friends, December 5-7, 1985, Boston.



Video Presentation by Dr. Ann Bisno. Community Advisory
Committee for Special Education, Wednesday, March 19, 1986.
Is Angeles, CA.

"The Development of State-of-the-Art Teaching Competencies in
Instructional Settings." Presented by Dr. Ann Bisno.
She CDC 64th Annual Convention, March 31 - April 4, 1986,
New Orleans, Louisiana.

Presentation by Dr. Claire Cavallaro and Dr. Ann Bisno.
TED Meeting in Washington D.C., November 1987.

A preliminary draft of a manuscript describing the project has been made

in preparation for submission for publication.

Our videotape clinical practictmt courses will continue to be offered and

expansion of the course format has been extended to the area of learning

handicapped, the deaf and physically handicapped. These have been approved by

the Dniversicy and are a permanent part of CSUN's Department of Special

Education's curriculum offering.
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Tom' LINE CEP:2T DETAILING TEE ACCCMPLISEMENT
PROJECT CBECTIVES AND ACTIVITIES
June 1, 1983 to December 31, 1986

(including periods of no cost extension Ju ne 1, 1986
to Dec ember 31, 1986)

OBJECTIVE 1

Development & Implementation
of Field-Based Program
1. advisory Board

Selection of Members
1.2 Assist in Identifying

Field Sites
1.3 Assist in Student

Recruitment
1.4 Participate in Evaluation
1.5 Liaison with School

District and Community
2. Student Recruitment

3. Student Selection

4. Establishment and Implementa-
tion of Videotape Procedures

OBJECTIVE 2

Assist Students to Implement
Instructional Skills
1. Expanded Outline of

Specific Competencies
2. Implementation of Curriculum

and Seminar Content
2.1 Development of Course

Content
2.2 University Approval
2.3 Teach Seminars

2.31 Assessment of
Student Competencies

2.32 Student Skill
Development

3. Development of Resource and
Material Library
3.1 Advisory Board
3.2 Research and Material

Collection
3.3 Development of Teaching

Tapes

Permanent professional member selected 9/83 - 1/84.
Student members yearly.
Begun September 1983. Completed Summer, 1986.

Begun October, 1983. Completed Summer, 1986.

Completed each semester of project.

Ongoing throughout project.
Ongoing throughout project; completed last semester ,..af
project.

Ongoing throughout project; completed last semester of
project.

Established Fail semester 1983. Implemented & refined
ongoing from spring semester; 1984

Begun, Summer 1983, completed June 1986

Begun Septemtx
Begun August,
Each semester

Each semester

Each semester

Each semester

Each semester

Each semester

2632

r, 1983, ale
1983, completed
from Spring 1984

Spring 1984 to

Spring 1984 to

Spring 1984

Spring 1984

Spring 1984

ted May, 1986
Etvember,'1985
to Fall 1986

to

to

to

Fall 1986

Fall 1986

Fall 1986

Fall 1986

Fall 1986



OBJECTTVE 3

Evaluation of Program
1. Dever opuent of Instruments
2. Administration

2.1 Students

2.2 Advisory Board

2.3 Graduates and Employees

3. Analysis

4. Revision of Components of
Project

OBJECTIVE 4

1. Dissemination Activities

2. Draft of article for
publication

Summer, 1983

Each semester
Spring 1987
Each semester
Spring 1987
Each semester
Spring 1987
Lath semester
Spring 1987

Spring 1984

Spring 1984

Spring 7984

Spring 1984

to Fall 1986 - Follow-up

to Fall 1986 - Follow-up

to Fall 1986 - Follow-up

to Fall 1986 - Follow-up

Objective 4 added February 1985

"Effective Models cf Teaching Severely Handicapped
Children." Presented by Dr. Ann Bisno. CSUN School of
Education, What's Right With Education - A Conference,
May 4, 1985. CSU, Northridge.

"Individualizing and Updating Competencies in Training
Teachers to Work with Severely Handicapped Pupils."
Presented by Dr. Ann Bisno. The First Conference on
Excellence in Education of Individuals Who Are
Exceptional, Seattle University. October, 1985.

"Teacher Competency Development Through the Use of
Videotapes." Presented by Dr. Ann Bisno and Dr. Claire
Cavallaro. Eighth Annual Conference Teacher Education
Division, Council for Ekceptional Children, November
14-16, 1985, Alexandria, Virginia.

"Helping Teachers Achieve State-of-the-Art
Competencies.", Presented by Dr. Ann Bisno. 12th Annual
SASH Conference Families and Friends, December 5-7,
1985, Boston.

Video Presentation by Dr. Ann Bisno. Community Advisory
Coamittee for Special Education, Wednesday, March 19,
1986. Los Angeles, CA.

"The Development of State-of-the-Art Teaching
Competencies in Instructional Settings." Presented by
Dr. Ann Bisno. The CEC 64th Annual Convention, March 31
to April 4, 1986, New Orleans, Louisiana.

Presentation by Dr. Claire Cavallaro and Dr. Ann Bisno.
=Meeting in Washington D.C., November 1987.
Summer 1985 through Fall 1986
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PLUITA

MEETTIC OF ADVISDRY WARD OF TSE FIELD-BASED

TRP.,TNING Cr TEACHERS Cr MC: =MEMO

AND SEVERELY PIAMICAPPED GRANT

Place: Ann Bisrvp's Sane

Time: 7:00 a.m.

1. Breakfast

2. Review of Project Goals

3. Review of Competencies

4. Progress to Date

5. Suggestions



MINUTES CTMEE21NG OF T ADVISCRY BOARD OF TEE
FIELD BASED TRAIN= OF TEACHERS OF EARLY CHILDHOOD

AND SEVERELY HANDICAPPED GRANT

Attended by:

Thursday, March 29, 1984 7:00 a.m.

Claire Cavallaro
Ann R. Easno

Betty Eofflander, Ptir-ipal, McBride School
Jane Waterhouse, Principal Pacific Blvd School
Vanetta Whitaker, LADSD, Division of Special Education
Lori Schram, Trainee
Susie Potter, Trainee

The Advisory Board members were welcaned and given an abstract of

the Project and the competencies. Meeting participants reviewed them

and asked specific questions. Project Coordinators informed them of

the number of trainees in the Project, their classroom teaching

assignments and the schools in which they teach, the organization of

the videotaping, responsibilities of the trainees and individual and

group needs. Trainees discussed their impressions. School District

administrators agreed that the goals of this Project-. were not only

more ambitious than other projects in the District but would have

significantly greater benefits. They again reiterated their offer of

assistance.



I'd like to express our appreciation to you for serving on the Advisory
Board of the Field Based Training of Teachers of Early Childhood and
Severely Handicapped project.

Our next Advisory Board meeting will be held on Thursday, January 17, 1985
at 4:00 p.m. This is to enable sane of the trainees to attend. We really
appreciate your participation.

Place: Ann Bisno's Home - 9035 Shoreham Drive, Los Angeles, CA 90069.

Please confirm with Nancy, our secretary at (818) 717-5088, or Ann at (213)
275-0589 (home, or (818) 885-2596 (office).

Sincerely,

Ann R. Bisno Claire Cavalier°
Project Co-Director Project Co-Director
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MEET= OF ME ADVISORY BOARD OF SEE

FIELD BASED TRAIN= OF TEA.MRS OF EARLY CHIIDHOCD

AND SEVERELY EMDICAPPED PROJECT

Place: Ann Bisno's Bane

Day: Thursday, January 9, 1986

Time: 7:30 a.m.

1. Welcome

2. Breakfast

3. Review of Project

a) Description

b) Evaluation

4. Sample Tapes

5. Feedback and Suggestions
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MINUTES OF YEETING OF ADVISMY BOARD

Thursday, January 9, 1986 7:30 a.m.

Attended by: Dr. Vanetta Whitaker
Ms. Jane Waterhouse
Mr. Vic Signore lli
Ms. Dori Loven
Mr. Timothy VLsgren
Dr. Claire Cava liar°
Dr. Ann Bisno

The objectives of the project were reviewed followed by a

presentation of the evaluation data by Dr. Cavallaro. The students

commented about how they finally had the opportunity to objectify

their teaching and their interactions with the pupils. Their major

concern with the project centered around the difficulties of

scheduling the taring.

Sample tomes were shown.

Dr. Wnitaker, Ms. Waterhouse and Mr. Signorelli commented on the

development in teacher competencies as evidenced by the tapes. Dr.

Bisno was invited to present the taces and explain the project of the

MUSD Division of Special Education community advisory committee.

The project advisory committee suggested that the tapes be edited and

used for teacher training.

The meeting adjourned at 10:00 a.m.



WE'RE HAVING A PARTY!!

For All The Students In Our Project

"Me Field-Eased Training of Teachers of Early Childhood
and Severely Handicapped" Grant is almost over.

Join Us For A Potluck Dinner

At Ann Bisno's Home
ON

Friday, May 2, 1986

We'd love to see ycu!
Yours, Ann Bisno, and Claire Cavallaro

Map Enclosed.

Please car pccl, if possible as parking is tight.
Please fill out and return enclosed potluck form.
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Attended by:

Minutes of Dinner Meeting

Friday, May 2, 1986 6:00 p.m.

Michael MOnagan
John Adair
Bonnie Widdes
Jeri Rozonis
Valerie Brekke
Bob Shaw
Lori La/en
Marjorie Huserick
Aggie Metichecchia
TimothyWegman
Ron Snyder and wife

Vanetta Whitaker, Director of Curriculum
and Instruction, LAUSD
Teresa Boriuchi
Jane Waterhouse
Arpie Cherchian
Robert Williams
Freddie Brown
Brenda Thomas
Nancy and Joe Camilleri
Carrie Gonzalo
Alan Cliburn
Claire Cavallaro
Ann uisno

Informal discussions concerning the projrot were ongoing. Sample

tapes were spawn and commented on. Regret was voiced that the project

was nearly over. Many of the participants indicated plans to continue

videotaping themselves and critiqueing



APPENDIX B

INDEX OF BIBLIOGRAPHIC MATERIAL FOR

FIELD-BASED TRAINING OF TEACHERS OF
EARLY CHILDHOOD AND SEVERELY HANDICAPPED PROJECT



Adams, G. L. Comprehensive Test of Adaptive Behavior. Columbus:
Charles E. Merrill Publishing Co., 1984. This program has a
complete set of materials consisting of the following:
1) Technical Manual.
2) Test Manual.
3) Parent Guardian Survey.
4) Record Form.

Anastasiow, N. J., Frankenburg, W. K., and A. W. Fandal. Identifying
the Developmentally Delayed Child. Baltimore: University Park
Press, 1982.

Anema, D. Sharing an Apartment. Hayward: Janus Book Publishers,
1981.

Axelrod, P., and Elkind, D. (Eds.). Stress and Its Effects on
Learning. Topics in Learning and Learning Disabilities, 3(2),
1983.

Ayllon, T., and McKittrick, S. M. How to Set A Token Economy.
Lawrence, KS: H & H Enterprises, Inc., 1982.

Azrin, N. H., and Besalel, V. A. How to Use Overcorrection (for
Misbehaviors and Errors). Lawrence, KS: H & H Enterprises,
Inc., 1980.

Azrin, N. H., and Besalel, V. A. How To Use Postitive Practice.
Lawrence, KS: H & H Enterprises, Inc., 1981.

Baer, D. M. How To Plan for Generalization. Lawrence, KS: H & H
Enterprises, Inc., 1981.

Bagnato, S. J., and Neisworth, J. T. Linking Developmental Assessment
and Curricula: Prescriptions for Early Intervention. Rockville,
MD: Aspen Systems Corp., 1981.

Bailey, D., et al. Learning Activities for the Young Child. Chapel
Hill, NC: Lincoln Center, Chapel Hill Training Outreach Project
(A. R. Sanford, Director).

Bailey, D. B. Jr., and Wolery, M. Teaching Infants and Preschoolers
with Handicaps. Columbus: Charles E. Merrill Pub. Co., 1984.

Baker, B. L., Brightman, A. J., and Blacher, J. B. Play Skills.
Champaign: Research Press, 1983.
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Batshaw, M. L., and Perret, Y. M. Children With Handicaps: A Medical
Primer. Baltimore: Paul H. Brookes Pub. Co., 1981.

Becker, R. L. Reading-Free Vocational Interest Inventory. Columbus:
Elbern Publications, 1981, 1984. Consists of the following: one
Revised Manual, one Occupational Title Lists, and twenty
Reading-Free Vocational Interest Inventories: M F.

Beveridge-Wavering, A. Expressive Language Remediation for the Older
Elementary Child: A Curriculum Guide for Syntactic and Semantic
DevelopmentriEhe Language of the Learning-Disabled Child.
Danville, IL: Interstate Printers & Pub., Inc., 1984.

Bickman, L., and Weatherford, D.L. Evaluating Early Intervention
Programs for Severely Handicapped Children and Their Families.
Austin, TX: PRO-ED, 1986.

Binkard, B. Disabled? Yes. Able? Also, Yes. Minneapolis, MN: A
Count Me in Project, by PACER Center, 1983.

Bisno, A.R. (Ed.) The Six Stages of Down's Syndrome. Proceedings
from the Conference Sponsored by Down's Syndrome Parents' Group,
Inc. of Los Angeles, March 26, 1983. (2 copies)

Blackman & Healy The Early Nee& of Children with Cerebral Palsy: A
Canprehensive View. Alexana, VA: ERIC Documents, 1983.

Blatt, B. In and Out of Mental Retardation: Essays on Educability,
Disability, and Hunan Polity. Baltimore: University Park Press,
1981.

Blatt, B. The Cor 't Menta? tardatiorl, Austin, TX: PRO-EDF
1985.

Bliss, C. K. Semantograpily, (Blissymbolics). Sydney, Australia:
Sanantography (Blissymbolics) Publications, 1965.

Bricker, D. D. (Ed.). Intervention with At-Risk and Handicapped
Infants. Baltimore: University Park Press, 1982.

Bricker, D.D. Early Education of At-Risk and Handicapped Infants,
Toddlers and Preschool Children. Glenview, Ill: Scott, Fbresman
and Company, 1986.

Brigance, A. H. Brigance Diagnostic Assessment of Basic Skills,
Spanish Edition. North Billerica, MA: Curriculum Associates,
1983, 1984. Consists of the following: one Assessment of Basic
Skills Manual, one Assessment Class Record Book, fifteen
Assessment of Basic Skills, and twenty Assessment Record Books.
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Brigance, A. H. Brigance K & I Screen for Kindergarten and First
Grade. North Billerica, MA: Curriculum Associates, 1982.
Consists of the following: one K & 1 Screen Manual, one 30-pack
Kindergarten Pupil Data Sheet, one 30-pack First Grade Pupil Data
Sheet, and ten First Crade Summary Records.

Brigance, A. H. Comprehensive Inventory of Basic Skills. North
Billerica, MA: Curriculum Associates, 1983. Consists of: one
Diagnostic Manual, one Class Record Book, and ten Comprehensive
Record Books.

Brigance, A. H. Inventory of Early Development. North Billerica, MA:
Curriculum Associates, Inc., 1978. Consists of: one Diagnostic
Book, one Group Record Bock, and ten Developmental Record Books.

Brigance, A. H. Brigance Preschool Screen for Three- and
Four-Year-Old Children. North gifEica, Curriculum
Associates, Inc., 1985. Consists of: one Manual, one 30-pack
Three-Year-Cad-Child Data Sheets, and one 30-pack
Four-Year-Old-Child Data Sheets.

Brigance, A. H. Brigance Prescriptive Readiness: Strategies and
Practice. North Billerica, Mass.: Curriculum, Assoc., 1985.

Brolin, D. E. (Ed.). Life Centered Career Education: A Competency
Based Approach. Revised Edition. Reston, VA: The Council for
Exceptional Children, 1978.

Bruininks, R. H. et al. Scales of Independent Behavior. Woodcock
Johnson Psycho-EducaiT Battery: Part Four. Allen, TX: DLM
Teaching Resources, 1984. Consists of one Interviewer's Manual,
one Test Book, twenty-five Scales of Independent Behavior, and
twenty-five Response Books.

Buck, P. S. The Child Who Never Grew. New York: John Day Co., 1950.

Canario, J., and Mathias, M. Help! First Steps to First Aid.
Haywood: Janus Book Publishers, 1980.

Carr, E. G. How to Teach Sign Language to Developmentally Disabled
Children. Lawrence, KS: H & H Enterprises, Inc., 1982. (2
copies).

Carter, R. Help! These Kids are Driving Me Crazy. Bellevue, WA:
Edmark Corp., 1972.

Cartledge, G., and Milburn, J.F. Teaching Social Skills to Children,
Innovative Approaches. Elmsford, NY: Pergamon Press, Inc. 1986.

Certo, N., Haring, N., and York, R. Public School Integration of
Severely Handicapped Students. Baltimore: Brookes Pub. Co.,
1984.
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Champagne, W., and Hogan, R. C. Consultant Supervision: Theory and
Skill Development. D. W. Champagne, Univ of Pittsburgh, and R.
C. Hogan, Raton College, 1981.

(han, J. F. Getting Help: A Guide to Community Services. Hayward:
Janus Book Publishers, 1981.

Chase, M., et al. Specialization in Developmental Disabilities.
Volume I: Resource Guide. Volume II: Instructional Contents.
Columbus: Center for MR/DD, Ohio State University.

Chinn, P. C. tEd.). Education of Culturally and Linguistically
Different EXceptiaaralldren. Reston, VA: The Council for
Exceptional Children, 1984.

Choate, J.S., et al. Assessing and Programming Basic Curriculum
Skills. Newton, MA: Allyn and Bacon, Inc., 1987.

Christopherson, E. R. Little People: Guidelines for Common Sense
Child Rearing. Lawrence, KS: H & H Enterprises, Inc., 1977.

Clough, D. B., and Clough, B. M. Utilizing Teacher Aides in the
Classroom. Springfield: Charles C. Thomas, 1978.

Conant, S., Budoff, M., and Hecht, B. Teaching Language-Disabled
Children. Cambridge, MA: Brookline Books, Inc., 1983.

Counter. H & H Wrist Response. Lawrence, KS: H & H Enterprises,
Inc.

Craft, A., and Craft, M. Sex Education & Counseling for Mentally
Handicapped People. Baltimore: University Park Press, 1983.

Curriculum Guide for Teaching-Trainable Mentally Retarded Children.
Experimental Copy. Prepared by Special Education Branch, Los
Angeles City Schools. Published by Mental Retardation
Instructional Materials Center, School of Education, University
of Southern California, 1964.

DeLoach, C. P., Wilkins, R. D., and Walker, G. W. Independent Living:
Philosophy, Process, and Services. Baltimore: University Park
Press, 1983.

Dunst, C. J. A Clinical and Educational Manual for use with The
Uzigiris and Hunt Scales of Infant Psychological Development.
Baltimore: diaTm7rsity Park Press, 1980. (Located in Claire's
office, MH 213.)

Ellis, R. and Whittington, D. A Guide to Social Skill Training.
Cambridge, Ma: Brookline Books, Inc., 1981.

Edgar, E. B., Haring, N. G., Jenkins, J. R., and Pious, C. G. (Eds.).
Mentally Handicapped Children: Education and Training.
Baltimore: University Park Press, 1982.
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thly, S. W., and Larsen, S. C. Peer Tutoring for Individualized
Instruction. Boston: Allyn and Bacon, Inc., 1980.

Engel, R. C. Languacr Motivating Experiences for Young Children. Van
Nuys: DFA Publishers, 1970.

Engelmann, S., and Colvin, G. Generalized Compliance Training: A
Direct-Instruction Program for Managing Severe Behavior Problems.
Austin: Pro-Ed, 1983.

Esveldt-Dawson, K., and Kazdin, A. E. How to Use Self-Control.
Lawrence, KS: H & H Enterprises, Inc., 1982.

Evans, I. M., and Meyer, L. H. An Educative Approach to Behavior
Problems. Baltimore: Brookes Pub. Co., 1985.

Falvey, M. A. Community-Based Curriculum: Instructional Strategies
for Students with Severe Handicaps. Baltimore: Brookes Pub.
Co., 1985.

Favell, J. E., and Greene, J. W. How to Treat Self-Injurious
Behavior. Lawrence, KS: H & H Enterprises, Inc., 1981.

Favell, J. E., et al. The treatment of self-injurious behavior.
Behavior Therapy, 1982, (13), 529-554.

Fisk, L., and Lindgren, H. C. Learning Centers. San Juan Capistrano:
Exceptional Press, 1974.

Foxx, R. M., and Azrin, N. H. Toilet Training the Retarded: A Rapid
Program for Day and Nightime Independent Tbileting. Bellevue,
WA: Edmark, Corp., 1973. Consists of one text and one Program
Forms booklet.

Franklin, C. C., and Freeburg, W. H. Diversified Games and Activities
of Low Organization for Mentally Retarded Children. Carbondale,
IL: Southern Illinois University.

Fraser, B. A., Galka, G., and Bensinger, R. N. Gross Motor Management
of Severely Multiply Impaired Students. (Volume I): Evaluation
Guide. Baltimore: University Park Press, 1980. (See Galka, G.,
and B. A. Fraser, for Volume II.)

Fraser, B. A., and Hensinger, R. N. Managing Physical Handicaps: A
Practical Guide for Parents, Care Providers, and Educators.
Baltimore: Brookes Pub. Co., 1983. (2 copies).

Fredericks, H. B., et al. Toilet Training the Handicapped Child.
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State of California

Memorandum
To : Students in Early Childhood/Severely Handicapped

Teacher Training Project

Claire Ca.ydllcro e'
From : California State University, Northridge

Notthile Igo, Ca Mamie 91330

Subject: Evaluation of the Project

Dote :

Telephone: ATSS (
( )

As the end of the semester dr .iws near, we need to evaluate various
aspects of the project. The attached questionnaire requests ycr feedback re-
garding your experience in the project this semester. The feedback you pro-
vide will be used to improve he project.

Please complete each section of the questionnaire. Your responses
will be anonymous, so do not write your name on ti..e questionnaire.

CC:nc
Attachment



STUDENT EVALUATION OF EC/SH GRANT Date:

I. We would like to identify the ways in which this project has affected
you as an individual and as 74 professional. Please check () all that
apply, and add items as needed:

The project provided financial assistance needed to begin a
credential program.

The project provided financial assistance needed to begin a
Master's program.

The financial assistance provided by the project was an in-
centive to begin a credential program.

The financial assistance provided by the project was an in-
centive to begin a Master's degree.

The opportunity for professional improvement provided by the
project was an incentive to begin a credential program.

The opportunity for professional improvement provided by the
grant was an incentive to begin a Master's program.

Other (specify)



STUDENT EVALUATION OF EC/SH GRANT
Page 2

II. Please rate the extent to which each component
of the project has been of value in helping_ you
maximize our effectiveness as a teacher.
ITRUTthiribmber which indiates your rating.)

1) Viewing your own video-tapes.

2) Viewing video-tapes of other students.

3) Discussing videotapes with other students.

4) Discussing video-tapes with course instructor.

5) Access to resources such as assessment and
curriculum materials and research reports.

a>
CU

CI) r--
. 0 .0

M
43.) 0> r r 6 rt:$

Al (0 >
M= >,

( > 4.)
So. M >M E4.3
> 3

WE0 0 0 W= = N >

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

Please select (from the list above) the three most valuable aspects of
the program and list them below, in ordeFFvalue:

1. (most valuable)

2.

3.
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STUDENT EVALUATION OF EC/SH GRANT SH
Page 3

III. (A) Please consider each of the procram competencies (listed below) and rate
them in two ways:

1) The importance of the skill for effectively working with
severely handicapped students; and,

2) Your own level of skill in performing the competency on a regular
basis.

Competencies:

(1) Demonstrates knowledge and ability to use and interpret instruments and
appropriate assessment techniques for severely handicapped students.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(2) Demonstrates ability to design and carry out individualized integrated
intervention programs based on assessments, and observations.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(3) Demonstrates ability to evaluate and document student objectives.

not importa;Ii. 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(4) Demonstrates ability to conduct a behavioral analysis based on oh_rvations
of target behaviors.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(5) Demonstrates ability to plan and use appropriate behavior management tech-
niques on targeted behaviors and document student progress.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(6) Demonstrates knowledge and ability to use systematic instruction technology
in implementation of targeted objectives.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(7) DemonstrateS ability to design and organize appropriate learning environ-
ments for severely handicapped students.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled
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STUDENT EVALUATION OF EC/SH GRANT SH
Page 4

(8) Demonstrates knowledge and ability to integrate physical, occupational, and
speech /language therapy (oral and nonoral) into classroom settings.

:,t important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(9) Demonstrates knowledge and ability to develop and implement functional skills
including social interaction skills, leisure. self-help and vocational skills.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(10) Demonstrates ability to assist parents or surrogate caretakers to promote
student development.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(11) Demonstrates ability to interact with professionals and other personnel to
achieve student and program objectives.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(12) Demonstrates knowledge and ability to implement stress coping strategies.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(13) Please select the three competencies which you feel you need to work on

most;

Competencies Rank

Please rank order the above .impetencies from 1 to 3, with 1 = the skill

you most n,ed to work on.

6'7



STUDENT EVALUATION OF EC/SH GRANT ECH
Page 3

III. (A) Please consider each of the program competencies (listed below) and rote
them in two ways:

1) The importance of the skill for effectively working with
young handicapped children; and,

2) Your own level of skill in performing the competncy on a regular
basis.

Competencies:

(1) Demonstrates knowledge and ability to use and interpret available instru-
ments and appropriate assessment techniques for infants and young children.

not important 1 2 3 4 5 very important

nu,: skilled 1 2 3 4 5 very skilled

(2) Demonstrates ability to design and carry out individualized intervention
programs based on assessments and observations, and document child's
progress.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(3) Demonstrates ability to identify the family's needs as well as the community's
responses to the young child and family, including knowledge of community
resources.

not,important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(4) Demonstrates the ability to design and organize appropriate learning environ-
ments for infants and young children.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(5) Demonstrates knowledge and skills in devising appropriate early childhood
developmental activities in all areas, with an emphasis on sensori-motor
development and with skills in oral and non-oral communication techniques.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(6) Demonstrates ability to provide opportunities for choice, problem solving
and responsibility for learning on the part of the young child.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled



STUDENT EVALUATION OF EC/SH GRANT ECG
Page 4

(7) Demonstrates skill in teaching strategies, specialized handling techniques,
and developmental activities which capitalize on the strengths of the handi-
capped child and minimize developmental limitations.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(8) Demonstrates the ability to perform task analysis and to use it in the
lv..ning environment.

not important 1 2 3 4 5 very important

not skilled 1 2 3 i 5 very skilled

(9; Demonstrates the ability to assist parents to effectively promote the
development of the child.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(10) Demonstrates an ability to communicate to parents the IEP process, confid-
entiality requirements, due process procF -res, and their responsibilities
as advocates for their children,

not important 1 2 3 4 5 very,important

not skilled 1 2 3 4 5 very skilled

(11) Demonstrates those personal qualities considered to be conducive to effec-
tive functioning in the teacher tole. including displaying effective qual-
ities which support instrictional interactions with ch. iren and effective
qualities which support role-related interactions with adults.

not important 1 2 3 4 5 very important

not skilled 1 2 3 4 5 very skilled

(12) Please select the three competencies which you feel you need to work on
most:

Competency Rank

r;

fi

Please rank oroer the above competencies from 1 to 3, with 1 = the skill
you most need to work on.
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STUDENT EVALUATION OF EC/SH GRANT
pages

III. (B) Phase answer each question in complete sentences:

1) Are there any competencies which need to be clarified? (Ple, e refer
to competencies by number and explain what is not clear.)

2) Are there any competencies which are not included on the list, but
should be?

3) Additional comments regarding competencies:

70



STUDENT EVALUATION OF EC/SH GRANT
Page 6

IV. Please answer each question using complete sentences.

1) What do you believe are the major benefits of using video-tapes in7,
the project?

2) In what ways could the use of the video-tapes be improved?

3) What do you believe are the major benefits of this project as a
whole?

4) In what ways could the project be improved?
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STUDENT EVALUATION OF EC/SH GRANT
Page 7

5) Do you own a video-cassette recorder (VCR)? yes, no.

If y25, did your participation in this project influence your decision
Io TATChase your VCR? yes, no.

If no, do you plan to purchase a VCR to use for viewing your classroom
Tapes. yes, no, maybe.

2) Not including time spent in class (SPED 582), how many times have you
viewed each of your classroom tapes this semester? times per tape
(average), total times you viewed tapes outsidTETiSs.

Where did you view these tapes?

at school, using school equipment

at home

at a friend's or relative's home

at the CSUN library

elsewhere (specify)

3) Do you plan to continue to tape your own classroom after your participation
in the project has ended?

Please write any additional comments on the back of this page.

Thank you for your cooperation.
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EARLY CHILDHCCD HANDICAPPED SUBCC.PCNENT PRINC:PAI's RATING

Please rate the student's proficiency in each of the following
areas, on a scale of 1 to 5, with 1 being not at all proficient anp. 5 being
extreme 4)mly proficient. c

.-I 4.) 4) E. c )., c 0.)
co a) ,-, w on

.,i
E 11 -gl4) o

m..-1w w --.1
$.1 44 2 .1-141 0 41 0 Wt x
w a.

w 2w
N

N

N

N

N

N

N

1. Assessment (formal and informal) 1. 2 3 4 5

2. Planning individualized intervention
programs

1 2 3 4 5

3. Design and organization of the
learning environment

1 2 3 4 5

4. Design of early childhood 1 2 3 4 5

developmental activities

5. Performance and use of task
I

analysis
.

1 2 3 4 5

6. Communication/assistance to parents 1 2 3 4 5

7. Behavior management 1 2. 3 4 5

Ccurents:

7 3



areas, on
extremely

SEVERELY li;NDICAPPED suB=mnt,,77.::: PRINCIPAL'S RATING

Please rate the student's proficiency in each of the following

a scale of 1
proficient.

to 5, with 1 being not at all proficient and 5 being

3)
C

.-4 4) 4J

...4 C >.% C
it CU --1 3) tl) 1:71

r-i -ri 13
JJ () tl) Z
It ,-ii

U-1

4 - ) 0 - t 404 2 :
2 ta,i WQ. 2

1. Assessment 1 2 3 4 5 N

2. Planning integrated interventions 1 2 3 4 5 N

3. Nonverbal and yerbal language development 1 2 3 4 5 N

4. Development of functional skills 1 2 3 4 5 N

5. Integration of physical therapy and
occupational therapy prescriptions
into the classroom setting

1 2 3 4 5 N

6. Communication/assistance to parents 1 2 3 4 5 N

7. Behavior Management 2 3 4 5 N

Comments:



Narre

LET-'21.722-= OF Sr-MIAL
CALJ1t I3 SZ=M: aUTEP-SITY, Na=r-P.=

=/ GarOCLM'S RE1-4CM'

Address (if different from envelcpe)

Phone

School or Acency Were You are ETployed

Your position title or descripticn

aceptionalities (please circle all that you serve)

a) DeafiEE b) Gifted c) Ncn-cat d) Autistic e) ftiltipae H
f) g) TMR h) EH/LD i) Speech/Lang j) CH

Ethnicities (please circle all that you serve)

a) White b) Black c) Eisp. d) Asian e) Nat-Amer.

a:tber of pupils or clients you serve

Age level of puoils or clients: (please circle)

a) In b) Elementary c) Jr. EiCh d) Sr High
e) Pcst-Seccndary Adult

Tyre of service: (please circle)

a) Reg class b) Adaptive PE C) Itinerant d) Spec Day Class
e) Residential f) Speech/Lang g) Resource Program h) Recreational
i) Vtcaticnal Ed j) Social Service

Have you camplered the Special Education Credential?

No

Have you completed ycur M.A.?

293/22

No

Yes, Date

Yes, Date

7



FIELD-BASED TRAINING CF TEACHERS CF
EARLY CIIIILEXD AID SEVERELY HANDICAPPED PROJECT

FaILM-UP EMLIIATION

Your restonse to this auestionaire will be kept confidential.
Please do not write your name on this form.

1. Your current position (e.g. SDC teacher, regular class taaCh_r, etc.)

2. Please rate the quality of training you received in the project and your
self-evaluation or your own level of ccmpetency in each of the following
areas:

Area

a. Demonstrates knowledge and
ability to use and interpret
instruments and appropriate
assessment techniques for
infants and young Children

b. Demonstrates ability to design
and carry cut individualized

intervention programs based on
assessments, observations and
document child's progress

c. Demonstrates ability to identify
the family's needs as well as
the community's responses to the
young child and family, including
knowledge of community resources

d. Demonstrates ability to design
and organize appropriate learning
environments for infants and
young children

280/22

Quality of
Training

Competency
Self-Evaluation

Lowest Highest Lowest Highest
1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA
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CuPlitY of
e. Demonstrates knowledge and skills Training

in devising aoropriate early Lowest Eichest
childhood develotmental activities
in all areas, with an emphasis on
sensori -i rotor development and with

skills in oral and non-oral
communication techniques

f. Demonstrates ability to provide
opportunities for choice,
problem solving and
responsibility for learning on
the part of the young child

g. Demonstrates skill in teaching
strategies, specialized
handling techniques and
developmental activities which
capitalize on the strengths
of the hadicapped child and
minimize developmental
limitations

h. Demonstrates the ability to
perform task analysis and to
use it in the learning
environment

i. Demonstrates the ability to
assist parents to effectively
promote the development of
the child

j Demonstrates an ability to
communicate to parent the
IEP process, confidentiality
requirements, due process
procedures and their
responsibilities as advcates
for their children

k. Demonstrate:: those personal
qualities con,idered to be
conducive to effective
functioning in the teacher
role, including displaying
effective qualities which
support instructional inter-
actions with children and
effective qualities which
support role-related inter-
actions with adults

280/22

2

Self-Evaluation
Lawst Highest

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 EA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA
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3. ;ihat do you think is the greatest strength of this program?

4. In what ways could the program be improved?

1editional Caruents:

Thank you for your cooperation.

Please mail your GRADUATE'S PEPCRT and FOLLOW-DP EVALOATICN to:

Dr. Claire Cavallaro
Deoartment of Special Education
California State University, Northridge
18111 Nordhoff Street
Northridge, CA 91330

If you have any questions call Dr. Claire Cavallaro at (818) 885-3189.

280/22
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CF T. RS OF
EARLY =1)3DCD AND S-r.V.M.MY EAMIC.a2P0) Rai=

FCEZICrei--L_TP 77,AT TTATTrik1

Your response to this cuestionaire will be kept confidential.
Please do not write your name on this form.

1. Your current position (e.g. SDC teacher, regular class teacher, etc.)

2. Please rate the quality of training you received in the project and your
self-evaluation or your own level of competency in each of the following
areas:

Area

a. Demonstrates knowledge and
ability to use and interpret
instruments and appropriate
assessment techniques for

Brely handicapped students

b. Detcrstrates ability to design
and carry out individualized
integrated intervention programs
based cn assessments and
observations

c. Demonstrates ability to evaluate
and document student objectives

d. Demonstrates ability to conduct
a behavioral analysis based cn
observation of target behaviors

e. Demonstrates ability to plan
and use appropriate behavior
management techniques cn
targeted behaviors and document
student proges3

281/22

Quality of
Training

Lowest Highest

Competency
Self - Evaluation

Lowest Highest
1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA
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Sc 2

Area Quality of Competency
Training Self-Evaluation

Lowest Highest Lowest Highest

f. Demonstrates knowledge and
ability to use systematic
instruction technology in
implementation of targeted
objectives

g. Demonstrates ability to
design and organize appropriate
learning environments for
severely handicapped students

h. Demonstrates knowledge and
ability to integrate physical,

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

occupational and speech/language
therapy (oral and non-oral) into
the classroom settings 1 2 3 4 5 NA 1 2 3 4 5 NA

i. Demonstrates knowledge and ability
to develop and implement functional
skills including social interaction
skills, leisure, self-help and
vocational skills.

j. Demonstrates ability to assist
parents or surrogate caretakers
to promote student development

k. Demonstrates ability to interact
with professionals and other
personnel to achieve student
and program objectives

1. Demonstrates knowledge and
ability to implement stress
coping strategies

281/22

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA

1 2 3 4 5 NA 1 2 3 4 5 NA



3

3. What do ycu think is the createst strength of this program?

4. In what ways coild the program be improved?

Additional Catrrents:

Thank you for your cooperation.

Please mail your GRADUATE'S REPORT and FOLLOW"OP EVALUATION to:

Dr. Claire Cavallaro
Department of Special Education
California State University, Northridge
18111 Nordhoff Street
Northridge, CA 91330

If you have any questions call Dr. Claire Cavallaro at (818) 885-3189.

281/22
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Summary of Student Comments fran Questionnaire.

MAJOR EIMEFITS OF VIDEOTAPING:

1) To watch, evaluate and improve
own teaching.

2) View own classroom sitt=. on
students, activities, etc

3) Laedback for intro -+-'r and/cc
peers on teaching.

4) See other classrooms; get ideas
from others' tapes.

5) Helpful for assessment and
observation of students.

6) Discuss ideas for improvement
with class.

NEFF-M OF CC RENTS
ECE SH

5 5

0 1

1

1 2

0 0



Suirrary of Student Cal-rents for Questionnaire

COMM NI 2.(2F2. OF CCV2E2,71'S

SE

WAYS TEE USE OF VIDEOTAPES
CCOLD BE IMPROVED:

1) More professional, cmrqtent, organized
technicians to make 1. - q.a.pes.

4 6

2) Share tapes as a group more often. 0 1

3) View all tares on same competency
at once.

0 1

4) More one- on--one discussion and

evaluation with instructor.
1 1

5) Allow us to film ourselves. 1 1

6) More frequent videotaping. 1 1

7) Continue the open discussion of the
videotapes.

2 0

8) The tapes could be improved if they
were more realistic.

0 1

9) More timely viewing of tapes by instructor
(before the next taping) so that
reccianendations can be carried out and
errors not repeated.

0 1

10) Have camera for each school teacher. 0 1

11) Choose specific lessons so everything
instructor wants to see is covered.

0 1

12) Copies made for our use later cn. 1 0

13) I felt m..:Ire comfortable this

semster sharing them eaoh week with
a small group.

1 0

14) Make the videotaping less obvious. 0 1

15) Keep the videotapes. 2 0



Summary of Student Comments from Questionnaire

ELBEER OF COMOsTIS
CaMTI'S FIB SH

JOR EE IUTTS OF THE PROJECT
AS A ?mu-

1) To imorove teaching skills nelp us as 4 3
educators, self-improvement.

2) Improvement in clAcroanprogran (for 2 2
one student or in general) or completion
of specific classroom projects.

3) Instructor's help and advisement. 1 3

4) Working with others and receiving 1 6
feedback and ideas.

5) Seeing what is done in other cl..srocms. 1 1

6) Review assessments and implementation 0 1
procedures.

7) Learning that "I found out I didn't know 1 1
as much as I thought I did", and learning
from it, self-critiques of videotapes.

8) The prtject was geared to my classroan. 0 J.

9) The assessment assignment. 0 1

10) Develop more concern for students. 1 0

11) Financial support. 1 0

12) Casual, supportive environment sAs the 0 1
tone for growth.

13) Enhancing my self-oonfide_ce. 0 1

14) Videotapes. 1 0

15) Indivialal and group growth. 1 0



Summary of Student Comments from Questionnaire

NL110....ER OF CaCENTS

Cav2M772 Eat SE

WAYS TM PROTECT COULD BE 1.16TROVED:

1) Better orcanization, efficiency. 2 2

2) More viewing time and discussion with
instructor and class, more clinic time.

1 3

3) Better organizatixl overall. 2 1

4) Clearer definition and explanation of
projects and assignments.

2 2

5) More individualized attention from
instructor.

0 1

6) More visits by instructors to schools. 0 2

7) Don't move roars every week. 1 0

A) Concentrate on specific comoetencies
rather than a booklet full.

0 2

9) Less wo:k, less repetitious work,
less paperwork.

2 2

10) Return to the original idea where we
decided what commetencies to work on
and what was best for cur program.

1 0

11) Better technicians. 2 2

12) Visits 1.7 students to other classrooms. 1 0
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Summary cc Student Comments from Questionnaire

CaMM-WE

ADDITIOAL OCKMENTS:

- too mach work

- would like to have seen more
of each persons' tare at the end.

- enjoyed watching my tapes.

- great project - keep the money coming!

- 'Thank you.

- I enjoyed the course and the people - I will
miss everyone.
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SYMARY OF GRA:MATES' COMMENTS FROM FOLLCW-UP SuRVEY

ECH

The professors were adaptable, current 4-1)(-1. full of useful

information.

I enjoyed being in this Grant program. It was a great way to see

other programs at other schools! Thank you!

I can honestly look back and say that I really .i..,7,rned a number of

things which inturn, I feel, has made re a better teacher.

Thanks:

I have learned a great deal from the teachers and through the

program.

SEE

Great class! Great teacher!

I enjoyed this class so much! It was so helpful to have our

teacher and classmates share our experience and offer help, advise

and praise.

I enjoyed the class.

Ann Bisno is a fantastic teacher.

I as very grateful for having been part of this project! Now that

I have completed most of my SH requirements, I realize that this

was one of the bit classes I attended!

Thel program was most helpful for me. The skills learned in the Si

grant project are used often in the classroom.

I never would have gone back to school without this program to

give me the boost I needed. I learned more during this training

than during my student teaching days. I appreciate the

opportunity very much.



PRINCIPALS' COMM= FROM "PRINCIPAL'S RATING FORM"

Ibis teachers' students were LE and seriously emotionally

disturbed. Therefore, they were much higher functioning than the

"typical" SE student. Their program was mainly behavioral and

academic, not functional skills.

Although familiar with the use of forma asseisments, students had

difficulty interpreting the data, especially regarding the

precession required to ccaplete the test item.

EXcellent training program.

Outstaying training program.

I think you have an outstanding program I can see the difference

it's made in the teacher's c)As.

This candidate is outstanding in all respects. Would be very

valuable as a role model for others.
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Session Lt.--ier: Jo-.A.:=11 Stip. Pro gru---
Coo Gateway House Scetty: Ado-
Isscer.r. Training Center for the Autistic,
Delta. British

F84 Roo- 99
3:004330 Convention Center

Camp We All, Exception-All: A
6-Week Day Camp for Autistic
Children

A presentation and discussion of the initial
planning and implementation of a most sue-
easeful summer camp for autistic children
will be given. Slide presentation and hand-
outs will be included.

Session Lender Lorraine A. Allen, Camp
Creator and Coordinator. Anderson Elemen-
tar), Schools, Houston, TX.

Presenter: Harriet Goldstein, Camp Direc-
tor, Houston Independent School Disarm, TX.

F83 Room 13
3:004:30 p.m. Convention Center

Facilitating School Success
Among Handicapped
Preschoolers by Enhancing
Task Persistence -

The Driamment of Education funded a 3-
year proem to investigate both the level of
task persistence among handicapped anti
nonha.-..dicapped preschoolers and to identity
ways to help teethes ors' "-e ecildren's task
persistence. This presentation will include
the following elements: a discussion of the
conm.proal basis of the project, a desciption
of the research results from all 3 years, and
a demonstration of the tairing materials
along with information about their efficacy
In fostering preschool children's -ask persis-
tence.

Session Lee dew.- Lawrence J. Johnson, Assis-
tant Professor of Special Education, Univer-
sity of Illinois, Champairi.

Presenters: Overview of Project and
Research Findings. Lawrence J. Johnson.
Session Leader. Description of Interven-
tion, Tsivia S. Cohen, Educational Special-
ist, University of Millais, Champaign.

188
3:00-4:30 p.m.-

Room 2
Convention Center

Parents' Self-Esteem: Impact
on the Special Needs Child

Parents and professionals will discuss the
role the parents' self-esteemplays in the evo-
lution of the exceptional child's self-image.
Practical methods for implementing changetrill be explored, as will the role of the
extended family, the school, and available
auPPert aY3tA.

. .
7

138

Session Ler-der: Ann D. Win, Cha.-ity Hos-
pital School of New Orleans, LA.

Pnsenur: Ba.-bara Myers Te n, Client
Ser.:us Coordinator, Epilr.u? Cot nnil of
Soutl..- east. Louisiana. New Orleans.

F87 Room 23
3:004:30 p.m. Convention Center

Community-Based Training
and Enr,loyment Model for
Indis-iduals with Handicaps in
the Public Schools

As highlighted in this session. research cur-
rently shows that school curriculum for indi-
vidual', with severe handicaps does not ade-
quati2.y prepare them for por.school employ-
ment. Community-based =raid= and
vocational training allows these nude= to
mar:mire their independence and increase
the likelihood that postschool employment
wall occ=.

SessionLw.der:Lsse West, Commurity Sells
Trainer, Jefferson Parish Public Schools,
Metairie, LA.

Presenters: Community-Buea Curricu-
lum, Lee West, Session Leader. Adaptive
Materials and Devices for Community
Training, Vergne Goode.% Skins
Traina, Jefferson Parish Public Schools,
Metairie, LA. Enclave Model of Voca-
tional Training. Lisa Welch, Work Study
SpeCalist, Jefferson Parish Public
Meta'zie, L.A. Trainer Advocate Model of
Vocational Training, Michelle Galjour,
Work Study Specialist, Jefferson Parish
Public Schools, Metairie, La. Administra-
tive Coacerniu Fundir.g and Liability.
Barbara Sraigel, Director, Vocational Ser-
vice: for Handicapped St:luau, Jefferson
Parish Public 5c t ols, Metairie, LA. Liter-
ature Review Community-Based Cur-
riculum and Vocational Training. Viil-
Dam Sharpton, Associate Professor of Sp.-
dal 7dt:cation, 'University of New Orleans,
Lakefront, Lt.

F88 Room 5
3:004:30 p.m. Convention Center

Advocating for Your Child: A
Rural Perspective

This session is directed to parents, teachers
and administrators who are interested it
providing appropriate servic. . for childrrs.
Advocating "..: specific issues will addjess
assessment, placement, transportation, aides,
summer school and extended year program-
ming, and suspension/expulsion. Strategies
will be presented on using the staff pro-
cess, appeal process, and local media lo your
advantage. In addition. clecussi,In will take
place about the hidden advantage o living
in a rural setting.

Session Leader: Ann Abramson, Paren and
Shelter and Detention Teacher, Heartland
Area Education Agency, Indianola, IA.

92

169 Rion: 9
3:004:30 p.m. Convention Center

Handicapped.'7.;onhandicapped
Twin Pairs and Siblings

Emotional, behavioral, aLd psychological
adjustments of the noriundicaprai and
ha ;lapped twinstsiblings will be explored.
Research and Endings in both Virgizia and
British Columbia will be presented.

Session Leader: Allen G. Sandler, Assistant
Professor, Old Dominion University, Nor-
folk, VA.

Presenters: Donna LaFratta, Teacher, Vir-
ginia Beach Public School Syste=, VA; and
Lily Dyson, Doctoral Student, Victoda, Brit-
ish Columbia.

190 Boom 26
3:004:30 p.m. Convention Center

Findings from a Research
Integration of the State of the
Art and the State of Practice in
Special Education

This session will Lighlight the major find-
ings froza this project's work regarliing the
four following topic areas: deaf education,
diagnosis and education or emotionally &-
tubed students, research and practice related
to handicapped infants, and visually handi-
capped education. A major focus of disc-as-
sion well be the implications these works hold
for fu=re research and development agen-
das aimed at improving special education
practice and policy.

Session Coleeders: Margaret C. Wang,
Learning Resources and Development Cen-
ter, University of Pirosbirgh. PA; and May-
nard Reynolds, Professor of Special Educa-
tion, University of Minnesota, lar=eapolis.

Presenters: Deaf Education. E. Ross St=y.
less. Rochester /r-sdrata of Tecl=logy. NY.
Research and Practice Related to Hand-
icapped Infants, Verna Ear.. 'University of
Pittsbur.-gh, P
Educar.oraidine T. oil, UnireS rs\y
of ran, Ana Arbor.

91 om 33
3:004:30 p.m. '-'onvendon Center

The Development of State-of-
the-Art Teaching Competencies
in 1.nstructicnal Settings

A major area of concert, in developing excel-
lence in the education of severely handi-
capped pupils is development of state-of-the-
art teaching competencies in personnel cur-
rently serving this population. This session
wall des....." z a cost-effm "ye in Aovative model
of individualizing the impruvemea of the
teaching performance of teachers of severely
handicapped students through the use of yid-
eotape of a classroom program and teacher-
pupil interaction.

Session Leader: Ann R.. Bisno, Department
of Special Education, California State Uni-
irersitY. Northridge.





C.10 "Deaf Students' Expectandes of Teachers" Science Nora 144
Ray L Jones, Director of National Center on Deafness, Moderator

Panel of Deaf College Students

C.11 "A Look at the California Credentialing Program" Reseda Room
Presentation on how to acquire a California basic teaching credential.

Linda DePew, Assistant Director, Credential Preparation Office, CSUN

C.12 "Developing Creative Children: Process and Theory" Science South 117
Doreen Nelson, President/Director, The Center for City Building, Educational Programs,

------- ----Santa-Monica
"Effective Models of Teaching Severely
Handicapped Children" Science North 142

Ann Bisno, Assoc. Professor, Department of Special Education, CSUN, Moderator
Panel of Classroom Teachers

C.14 "Middle School Orgaruzaton

Panel of Administrators from Las Virgines School District

C.15 "Parents and Reading: How To Develop An Effective
Reading Program With Your Children"

Science North 148

Granada Room
Cart lyn Burch, Integration Instruction Advisor for Secondary Schools, Region F, LkUSD

2:45 P.M. - 3:45 P.M.

SECOND GENERAL SESSIO?' Northridge Cente:

PRESENTATIONS OF AWARDS AND SCHOLARSHIPS Carolyn Eine; Dean,
School of Education, CSUN

SCHOOL OF EDUCATION
Award for Outstanding Service to Education Bernice Medinris

ELEMENTARY. EDUCATION DEPARTMENT
Ruth Roche Memorial Scholarships Amy Tuls Jensen

Teruko Nakawatase
nelta Kappa Gamma Society International
XI Chapter of Chi State Scholarship Susan Nunn
Leadership and Service Awards Julie Sisson

Helen Coblenz
Outstanding M.A. Thesis Award Lillian A. Oliver

EDUCATIONAL PSYCHOLOGY DEPARTMENT
Outstanding Scholarship in Counseling Natanya Patti
Outstanding Scholarship in School Psychology Sydney Blake

SOCIAL AND PHILOSOPHICAL FOUNDATIONS DEPARTMENT
Outstanding Student Award Consue!., Urrutia
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1:00 - 2:45 per., Georgian Room
School Age

Supporting Caregiving Families: Concepts and practice.
Presenters: Agosta, John M.

Educating Students with Multi Handicaps in a Public
School Setting. Presenters: Andos, Sandra: Keel. Patricia.
Utilizing the Partial Participation Concept and Creative
Adaptations to Teach Community/Zeisure Skills to
Students with Moderate to Profound Mental Retardation
with Severe Physical Disabilities. Presenters: Banks,
Ronald A.: Lewis. A. Patrice.

Special Sitters Project: Implementing a training and
referral system in any community. Presenters: Beebe.
Renee: Edgar, E;gene.

Task Dimensions Affecting Response Generalization.
Presenters: Berg,'Wendy: Wackr
Helping Teachers Achieve State-of-the-Arc Competencies.

*: Bisno. Ann.

Effective Strategies for Integrating Pre-Adolescent
Students with Multiple Handicaps with Their Peers in
Public School. Presenters: Borsic, Marianne; Cardarelli.
Carol.

Time for a New Adaptive Behavior Instrument for Children
1;7:o Are Significantly Handicapped. Presenters: Boyd,
CheryL

Diagnosis and Treatment of Feeding Problems: A team
approach. Presenters: Brenner. Janis L.; Huegel, Carol;
Monroy, Angela; Penner, Kzndace.

Helping Families with Evaluation, God Setting, and
Monitoring Using Microcomputers. Presenters: Breuer.
Anne: Gardner, James.

A Broad, Field-based CompetencyModel: Preparing
reachers of students with severs handicaps in the rural
west. Presenters: Cadet, Mary; Alp= Mardn.
Involving Hispanic Parents in the Intervention of Children.
Presenters: Correa. Vivian I.: Silberman. Roseanne
The Effects of Teaching BilinguctaiculturdPopulations
with Modem:a to Severe Handicaps inEnglish
Only/Spar:is:. Only/Spanish and English. Presenters:
Duran. Elva.

STEP: Special Teachers Education Program. Presenters:
Duschinsky, Sandra: Kaplan, Kim.
The Mt. Herman Curriculum: A curriculum by teachers for
teachers. Presenters: Elliott, Sandra.

Designing a Cooking Program for Non and Beginning
Readers. presenters: FurinoBleier, Diane; Zatta. Mary.

How To Use A Compreheniive Respite Care Train Trainers
Package to Certify Respite Providers. Presenters: Gibson,
Beth; Calkins, Carl; Sanddal, eels.

Relaxation: A self-control procedure for children with severe
behavioral disorders. Presenters: Groden, June; Scott,Jennifer.

Therapeutic Adventure Programming for Persons with
Disabilities. Presenters: Grose, Debbie; Gordon. Peter.
The Use of Teacher Written High Interest Stories and the
Key Word Approach for Teaching Reading Skills.
Presenters: Hesainczer. Anne.

page 2 '
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Parent Support. .1-rcject: Developing parent information and
support. s../uices. Presenters: Lewis. Patacia: Towne, Pamela.
.Repeated Assessment of Behavioral Characteristics of Persons
Wh.o Are Profoundly Mentally Retarded. Presenters: Lyon.
Mary Lou.

The Concerns of Siblings: Results of a questionnaire.
Presenters: Mallette, Barbara.

The Family and the Child: A system model for comprthension,
intervention and behavioral change. Presenters: Mardnson.
Scott Hanson. John; Martinson. Cathy: Thorsen. Dennis.
Strategies for Facilitating Communication and Langauge
Development: An instructionalprogram for parents,
paraprofessior.ds and direct care staff. Presenters. McLean.
James E.; Snyder-McLean, Lee.

Picture Your Blisrvmbols: A creative instructional approach
tv Put:one use o- f Blissymbolics. Presenters: Mr-Naughton,
Shirley: Sansone, Susan: Wanick. Anne.

Success of Undergraduate Trdning in the Area of .:ere
Multiple Handi=ps: A five year look. Presenters: McNerney.
Colleen: Alois- Gregory: Banks, Kelly; Rochelle, Neil
Shrfr,P18 Debra.

Adaptations for Promnting Effective Errorless Programming.
Presenters: 14Iulhauser. Mary Beth; Gent, Pamela.

Hip Angle and Upper Extremity Movement Time in Children
with Cerebral Palsy. Presenters: Nwaobi, Olunwa

Students with Deger.eradve Disorders: Issues in instruction
and term :71 fanction. Orelove, Fred:
O'Donr.21:0"Toole, Susan; Smith, Anne.

Developing Communication Silas in Persons who Are
Profoundly Mentally Handi=ppeci An interdisciplinary
approach. Presenters: Penner, Kaiadace Brenner,
Gets, Lisrbeth.

A Technical Assistance Program to Prepare Teachers cit
Administrative Personnel to Direct and Improve the
Performance of Paraprofessional Personnel. Presenters:
Pickett, Anna Lou.

Parents as Turnkey Trainers: A home intervention program
for parents. Prwer.r.e:s: Polirstok, Susan.

Curriculum Development Process in Ord Communication in
School Aged Persons. Fresentws: Ruth, Bonnie; Snell. 3,1.7--tha.

An Individualized Adapted Aquatics Program for Persons
with Disabilities. Presenters: Scaba. Paula J.

Volunteers for Families: A program to train volunteers within
rural communities to advocate for, coordinate, and provide
services to individuals with severe handicaps and their
families Presenters: SeaverReid, Mary Ellen: Spaulding.
Peggy.

Auditory Prompting: A strategy to increase independence.
Presenters: Sharpton. William: Aba;:an, John: Alberto. Paul:
Briggs, Anita.
The State of th- ..rt of Group Instruction. Presenters: Spiegel-
McGill, Phyllis
The Use of Vat. seers in the Classroom: Ten years of
experience. Presenter,: Toews, Jane.
The Prompting Hierarchy : Verbal cues, models, and physical
assistance Four Studies, Presenters: Vogelsberg, R. Timm.
Augmentative Communication: A practicu I look at its
application. Presenters: Walker. Sandra.
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The First Conference on

Excellence In Education
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TE:RS2AY - (Continued)

2

1:00 - 2:50 p.m.
#4

CAK

State of the Art Programming
for Seriously Behavior Dis-
ordered Adolescents

.A behavior management program
utilized at a pu blic school located
cn the grounds of a mental bcalth
facility in Southern Illinois
designed to serve both mentally
ill and seriously behavior disorder-

,' dolescents

Jim Selinger
Principal, Tri-County
Education Center

Anna, Illinois

Cheryl Kibur:
Liaison Teacher
T=_ -County Education Center
Anna, Illinois

Dr. Sidney Miller
Southern Illinois University
Carbondale, Illinois

3:00- 3:50p.m.
#5

F:R

Individualizing and Uodating
Competencies in Training
Teachers to Work with Severely
Eandicarmed Puoils

A model of imoroving the quality of
the education of severely'handicaooed
pupils by individualizing the up-
dating of teacher =mete-lies
using peer and self analysis of
their videotapes is demonstrated.

Ann Eisno, Professor \
Dept. of Special Education
Monterey Eall, Rm. 218 \
California State University
Northridge
18111 Ncrdhoff St.
Northridge, CA 91330

3:00 - 3:30 p.m.
#6

E:RCE

A Model-Tor-implementation of
Summer Enrichment Programs for
Elementary Age Able Persons

Particimants wi".1 learn how to
implement a summer enrichment
program for able learners. St__ s,

procedures and activities used
successfully for sixteen years
will be presented.

Jevra Bas hey

Supervisor of Special Services
Bellevue Schools
310 - 102nd Avenue, N.E.
Bellevue, WA 98004

Jan Zuber
Teacher Gifted - Elementary
Bellevue Public Sdhools
Bellevue, WA 96004

3:00 - 3:50 p.m.
#7

=Ina
Transitioning Special Education
Students: The TRANS-COM
Model

TRANS-COM is a comprehensive system
from preschool throughout postsecond-
az!, serving 19 rural school districts
in southeastern Washington.

98

Mel Mangum
Director of Special Education
Education Service Dist. #123
705 W. Rose
Walla Walla, WA 99362

Jana Hubbs
Transition Coordinator
Educational Service Dist. #123
Walla Walla: WA 99362



EIGHTH ANNUAL CONFERENCE

TEACHER EDUCATION DIVISION

COUNCIL FOR EXCEPTIONAL CHILDREN

November 14-16, 1985

RADISSON MARK PLAZA HOTEL

Alexandria, Virginia

FEATURING

BEST PRACIICES IN PERSONNEL PREPARATION

IN SPECIAL EDUCATION
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FRIDAY MORNING, November 1E, 1985 (cont'd)

9:10-10:10 am
BEECH B

9:10-10:40 am
POPLAR

9:10-10:40 am
CHESTNUT

9:10-9:40 am
HICKORY

AN ACTIVITY APPROACH TO TEACHING PROSPECTIVE TEACHERS ABOUT
MAINSTREAMING

Presented by: Ellen R. Browning and Arlene Barry (University
of Wiscc,nsin-Madison)

Noderated by: Sharon Healy (Montgemery County Public Schools,
Maryland)

Desatiption oS an activity-otiented coutse inxotpotating teat-
ota, teadings, and use c6 audiovisuat equipment, courted with
teat-ZiSe expetiencez, as a three-aedit zemestet maze iv.
ttainino ptospactive teachats on the L:tagtation oi zpeciat
c.hitrten; cuttine o6 tectute matetatz, 44..aek-ty activities,
zimutat'ions, cotticuZum matetiats, ztide ptesentation

TRANSITION SERVICE PROGRAMMING AND PERSONNEL PREPARATION;
CHALLENGE FOR THE 80's (A PANEL PRESENTATION)
Chaired by: Joyce K. Beam (Charles County Board of Education,

Maryland) and Robert N. Ianacone (George Washington Univer-
sity), with Pamela Leconte, Gail Dupree, and Dorsey Hilten-
brand (George Washington University) -

Moderated by: l'Anne Rogene Bork (High School Teacher Consultant,
Vancouver, Washington)

Ttevize oz zoppottir-2 need Sot .ttansi..tion setvices; ova-
vie:o os ptCrIftaM con:I.vnents Pvt. £aciLith-...tinp, the ticansition Stem
zchooL c.:Iutt V.Se; zpeciSic zetvice de-CiveAti stuttegies 6o.t

tba..-nsition ptogtams; ovetvizu a6 model. pto ject Chadttes County,

TEACHER COMPETENCY DEVELOPMENT THROUGH THE USE OF VIDEOTAPES
Presented by: Ann Bisno and Claire Cavallaro (California State

University-Northridge)
Moderated by: Carmen Iannacconne (State University College,

Buffa1,5)

Desctiption cS competencies Sot teachets ea:2y childhood
zevetety handicapped education; out:ine oS ptanning steps Sot

o6 competency demonsttations; guidelines Sot 4 et6
and stoup ctitiques; videotape Sootage, aamp7a. het.6-ctitiqUes,
and evatuative data.

TED POLITICAL ACTION NETWORK MEETING. Ptesicting: SU:anne Mut-
ketne (Univeazity oi South Alabama) and Matity Mattinson (Uni-
vetsity o6 4centacPzy)


